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COLLEGE OF EDUCATION CONCEPTUAL FRAMEWORK

Together We Shape the Future through Excellence in Teaching, Scholarship, and Leadership.

COLLEGE OF EDUCATION UNIT LEARNING OUTCOMES (Checked if addressed in this course)

Teaching
1. Content: Demonstrate a deep and thorough understanding of the key theories and concepts of the subject matter.

2. Pedagogy: Ensure effective planning for instruction and the use of multiple learning and pedagogical content strategies to maximize student learning and promote critical thinking.
3. Technology: Evaluate and use current and emerging technologies in instructionally powerful ways and to assist in the management of educational environment.
4. Diversity: Respond to every student’s uniqueness and foster successful learning experiences by meeting individual differences.
Scholarship
5. Scholarly Inquiry: Understand the tools and methods of inquiry and use data-driven decision making to maximize teaching and learning.
6. Problem Solving: Gather, analyze, and plan a sequence of steps to achieve learning objectives: process a variety of factors in identifying solutions and making sound, well-informed decisions.

Leadership
7. Ethical Values: Apply professional ethics in all educational contexts and have enduring respect for self-confidence in teaching as a profession.

8. Initiative: Demonstrate the qualities of effective leadership to plan with vision and reason, collaborate with all stakeholders, and communicate effectively in interpersonal and public contexts.
COURSE RATIONALE: This course focuses on motoric, educational, and vocational supports during the lifespan of individuals with learning differences practiced in the field by professionals. Typical and atypical patterns of development influence the acquisition of skills and the mastery of necessary tasks throughout one’s lifespan.  Atypical patterns of motor development impact on the functional and independent skills necessary to achieve educational, vocational, and adaptive goals for students with disabilities.  This course will review fine and gross motor development of children with known or suspected disabilities and will relate differences to the acquisition and mastery of skills throughout the lifespan.  Special emphasis will be on school-aged children with known or suspected motor disabilities.  
COURSE OBJECTIVES:

1.  Apply knowledge of human growth and development to the physical, cognitive, social and emotional functioning of a child. 
2. Explain the effects of exceptional conditions on individuals’ life spans including medical and other health related issues and service providers. 
3. Explain educational implications of characteristics of various exceptionalities at all levels of severity. 
4. Identify appropriate instructional goals and behavioral objectives. 
5. Describe modifications and adaptations necessary for the development of 

motor, social, language, career, and functional academics and life skills for individuals with disabilities and/or learning differences in regular, special, and/or inclusive settings in schools and communities. 
6. Apply knowledge of life skills instruction relevant to independent, community, and

personal living and employment for persons with disabilities. 

TEXT: Payne, V.G. & Issacs, L. (2005). Human Motor Development. 6thth ed. 


Mayfield Publishing Co: California.

COURSE REQUIREMENTS:

Instructional Activities: Evaluation of the student’s progress and competencies will be based on the following requirements:

1. Weekly Question (6 points each; 60 points).  Preparation of one question from each chapter of the assigned reading and answer included.  The question should be comprehensive of the material assigned for each class meeting and should be submitted on a 3x5 index card at the beginning of each class.  This activity is required for twelve weeks (excluding the first session and two sessions when exams are administered).  Students will use their questions in class to stimulate discussion based on the readings.

2. Exams (50 points each; 100 points total).  Demonstrate mastery of the information presented in the course by successfully completing at least two examinations.
3. Article Review (20 points each; 80 total).  Read four articles from current professional journals and write an abstract for each article that relates to motor development and disabilities.
4. Case Study and Presentation (50 points for case study and 20 for presentation).  Oral case study presentation of student with disability and the impact their disability has on classroom function.  Final Project due at last class.

5. Observations (30 points each; 60 points total).  Visit two facilities/schools for normal/typical development observation and prepare written reports of observations according to guidelines provided.  Spend five hours at each setting.  Present one observation in class.
GRADING SYSTEM: 

Questions`




60 points
Exams



         100 points
Article Review 



80 points
Case Study




50 points

Case Study Presentation


20 points

Observations




60 points






         370 points
GRADING SYSTEM:

A: 90-100 %.  B: 80-89 %.  C: 70-79 %.  D: 65-69 %.  F: below 65. %

Person First Language:

All educators must practice the person-first language which places a focus on the person rather than his/her disability.  In your oral and written communication, students in this program are expected to be role model and practice it.

Use of Blackboard: Students must visit the course site on Blackboard to view periodical announcements, posted course materials, grade book, and discussion board activities.

COURSE MATRIX

	Unit Learning Outcomes
	QNPS
	Course Objectives
	Course Learning Outcomes
	Assessment (Tasks/Artifacts)

	Content
	12
	1
	1
	Written Assignments

	Scholarly Inquiry
	3


	2, 4
	2
	Case Study

	Problem Solving
	6
	3
	3
	Observation


COURSE OUTLINE:

Week



Topic




Chapter

1

Introduction and Overview



Chapter 1

2

Cognitive and Motor Development

Chapter 2
3

Prenatal Development Concerns


Chapter 5

4

 Social and Motor Development


Chapter 3
5

Perceptual Motor Development


Chapter 4
6

Read Effects of Early Stimulation


Chapter 6
7 

Fine Motor Development



Chapter 12
8

Movement & the Changing Senses

Chapter 9
9

Mid-term Exam 
10

Typical and Atypical Development

Chapter 10 & 11

11

Fundamental Locomotion Skills


Chapter 13
12 

Assessment





Chapter 17

13

Activities on Case Study

14

Case Study Presentations

15

Final Exam
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Appendix
Qatar National Professional Standards for Teachers

students in effective learning

1. Structure innovative and flexible learning experiences for individuals and groups of students.
2. Use teaching strategies and resources to engage students in effective learning.
3. Foster language literacy and numeracy development.
4. Create safe, supportive, and challenging learning environments.
5. Construct learning experiences that connect with the world beyond school.
6. Apply information and communication technology in managing student learning.
7. Assess and report on student learning.
8. Apply knowledge of students and how they learn to support student learning and development.
9. Apply teaching/subject area knowledge to support student learning.
10.  Work as a member of professional teams.
11. Build partnerships with families and the community.
12. Reflect on, evaluate, and improve professional practice.
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